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Presenter
Presentation Notes
Good morning. Thank you for joining us and thanks to Edvantia for hosting the Webinar. Today we will how to integrate Metacognitive Approach to Social Skills Training – Revised with academics through a Response to Intervention framework. First, we want to review a few things you need to know about the weinar tools.

mailto:info@seslearningsystems.com
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Webinar “How to”
Welcome!
• If you lose your connection to the webinar, close your browser, 

reopen it, and enter the webinar URL from your invitation.
• If your phone connection fails, just call us back.
• During the presentation, your phone will be muted.
• To ask a question during the Q&A session, dial Star Pound (*#) 

or click the raise hand icon below the attendee list.
• A copy of the presentation will be available on our web site. 

Instructions will be sent at the conclusion of the presentation.

Presenter
Presentation Notes
Jan
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About the Authors/Presenters

Cheryl Holder, Ed.D., is an 
educational consultant who 
works with state 
departments of 
education, local school districts, 
and others in areas such as 
standards/curriculum alignment, 

assessment, social skills training, and character education. A 
former teacher of students with disabilities, special education 
director, and education specialist for the Alabama Department 
of Education, Dr. Holder has worked in the field of special 
education more than 30 years. She has provided consultation 
to the states of Alabama, South Dakota, and Wyoming, and 
served as an external consultant for a federal Character 
Education grant. Dr. Holder facilitated the piloting of the 
MASST-R program is several school sites in Alabama.

Patti J. Whetstone, Ed.D., an assistant 
professor of special education at Western    
Kentucky  University, has an extensive  
history in working with students who have 
emotional or behavioral  needs.  She has 
worked with  students, parents, teachers, and 
state and national policymakers on social-emotional 

skills and behavior issues for at least 25 years.  She has worked in middle 
school and elementary classrooms as the behavior specialist and resource 
teacher.  During the 1990’s, Dr. Whetstone worked extensively with schools, 
providing guidance in the implementation of academic and behavioral 
change.  Dr. Whetstone has taught graduate-level courses with topics such as 
Classroom Management, Behavior Change, and Improving Social and 
Emotional Skill Deficits.  Dr. Whetstone has served on a State Leadership 
Committee for Positive Behavior Interventions, as a member of a statewide 
PBIS evaluation team, and as support and lead consultant for the 
implementation of PBIS in three elementary schools.  

Jan Sheinker, Ed.D., has authored instructional and professional development materials in social 
skills, study skills, metacognition, and policy related to standards, curriculum, assessment,     
instruction, school improvement, and systems alignment. She conducts studies of alignment 
of curricula and assessments, and works with several states on all of the above topics and their 
application to both general and special populations. Dr. Sheinker has presented on behalf of the 
U.S. Department of Education on such topics as assessment literacy, standards development,
and data-driven school improvement. In more than 30 years in public education, Sheinker has 

taught and supervised both regular education and special education classrooms and assessment teams, provided 
professional development and technical assistance to districts and states, and facilitated the development of state 
standards and district standards and assessments. Sheinker is an affiliate of and consultant to several national 
organizations and to Edvantia, Inc.

Presenter
Presentation Notes
Jan - Your presenters today are the authors of the Metacognitive Approach to Social Skills Training – Revised. I am Jan Sheinker, coauthor of both the original 1990 and revised 2008 versions of this program. Joining me today are Dr. Cheryl Holder and Dr. Patti Whetstone—coauthors of the revision to the program. Both have extensive experience in general and special education classrooms. They are also experienced in Positive Behavior Support (PBS), Social Emotional Learning (SEL), and Response to Intervention (RTI), with which many of you are familiar. They have also conducted research on the revised program and provide training in the program.
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Objectives of Webinar

 Review the Features of the Metacognitive 
Approach to Social Skills Training – Revised 
(MASST-R)

 Discuss process for integration of academic and 
behavior supports
 Methods for integrating MASST-R with 

academics
 Theme/topic based integration
 Class meeting/advisory based integration

Q & As

30 Minutes

15 Minutes 

Presenter
Presentation Notes
Jan – For those of you are joining us for the first time, we discussed in our first webinar metacognition, the need for social skills in schools today, and how MASST-R is organized to meet that need. In our second webinar, we looked at ways that MASST-R could be implemented within current school initiatives. Our agenda today will focus on how to integrate Metacognitive Approach to Social Skills Training – Revised (MASST-R) with academics. This topic was selected based on feedback from participants in our second webinar in January. We will again take questions during the last portion of the Webinar.



Polling Questions
Click the statement that best fits your school.

 We have a procedure in place for integrating 
academic and school wide behavior supports

 We have separate academic and behavior supports 
 We are in the process of developing a procedure for 

academic and behavior supports
 We do not have a plan for school wide behavior 

supports

Presenter
Presentation Notes
Jan – We’d like to take a quick poll at the beginning to see the needs of our audience. We will be asking additional polling questions at the end. We will give you just a minute now to answer polling questions above before we proceed. I see that we have some responses now.Jan – Let’s begin our discussion by quickly reviewing some unique features of MAAST-R.



Why the Interest in Integrating Behavior 
Supports with Academics? 

 Models of integrated behavior and reading supports produce 
larger gains in literacy skills than the reading-only model. 
(Stewart, Benner, Martella, & Marchand-Martella, 2007)

 Improving social behavior of students results in more minutes 
spent in academic instruction. (Putnam, Handler and O’Leary-
Zonarich, 2003) 

 Quality instruction can reduce student engagement in problem 
behavior. (Sanford, 2006; Preciado, Horner, Baker, 2009)

 Children who fall behind academically will be more likely to 
find academic work aversive and engage in escape behaviors. 
(McIntosh, 2008)

Retrieved March 16, 2010 from 
http://www.rtinetwork.org/images/stories/Downloads/behaviorwebinarpow
erpointhandout.pdf

Presenter
Presentation Notes
Jan – So why are we interested in integrating behavior supports with academics? Research clearly points to the benefits in improved academic functioning and time on task and reduced problem behaviors. We would like to demonstrate in this webinar how MASST-R, as a school wise behavior support, can be integrated into existing academic structures using the Response to Intervention framework or any other current framework you are using.   
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MASST-R Student Metacognitive
Learning Strategies

Self-
Monitor

Self-
Evaluate

Self-
Correct

Self-
Direct

Do I know 
what I need 
to do to reach 
my goal—get 
what I 
want/need?

Am I following the 
correct procedure/ 
process/course of action?

Is my choice/ 
behavior 
correct (does it 
get me what I 
want/need)?

Do I know how 
to fix it when I 
mess up—it’s 
not working? 

Presenter
Presentation Notes
Jan -  At the core of MASST-R is the teaching and learning of metacognitive skills that enable students to become self-regulated individuals. This diagram represents the four metacognitive strategies that students learn in the MASST-R program - self-direction, self-monitoring, self-evaluation, and self-correction. These strategies become so interwoven in their use that the sequence in which they are used varies with the situation. Through repetition and practice that’s provided throughout MASST-R lessons in the program, students learn which strategies to select for a particular situation. When used together, these strategies form a scaffold for reaching self-regulation, which really is our ultimate goal for students in the program. 
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Self-Evaluate

Self-Monitor

Self-Correct

Self-Direct

Self-Talk
Visual-

Rehearsal
Verbal-

Rehearsal

Metacognitive
questioning

Probing
Out loud 
Thinking
Modeling

Facilitator 
Metacognitive 

Teaching
Strategies

Student Metacognitive 
Learning Strategies

Student
Performance

Techniques

MASST-R
Conceptual Model

Presenter
Presentation Notes
Jan – Not only do students learning to use metacognitive skills, but the facilitators who teach the program also learn to use metacognitive teaching strategies. This figure represents the conceptual model upon which MASST-R is based. All the teaching and learning strategies reinforce metacognitive skills in students.



Methods of Integration of Academic 
and Behavior Supports

Theme/topic based 
integration

Meeting/advisory 
based integration

Academic 
Supports

Behavior 
Supports

MASST-R

Presenter
Presentation Notes
Cheryl – The two methods of integrating academic and behavior supports that we will discuss today are theme or topic based integration and class meeting or advisory based integration. In both methods, we are using the MASST-R program to bridge the gap between academic and behavior supports. This process will work with any type of school wide behavior supports currently in place, including Social Emotional Learning, Character Education, and  Positive Behavior Intervention and Supports.
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Organization of Lessons in MASST-R

Seventy (70) lessons are organized in five Modules 
within the skill clusters of Social and Emotional 
Learning (SEL)

Self-Awareness
Social-Awareness
Self-Management
Relationship Skills
Responsible Decision Making

Research synthesized by the Collaborative for Academic, Social, and 
Emotional Learning (CASEL) has shown that SEL is fundamental to 
children’s social and emotional development.  http://www.casel.org

Presenter
Presentation Notes
Cheryl -  Before you decide which method of integration is best for your school or classroom, you need to understand the basic organization of the MASST-R lessons. There are 70 lessons in the five modules in the program, some of which will take more than one day to complete. The program is divided into the skill clusters of self-awareness, social awareness, self-management, relationship skills, and responsible decision-making that make up the organizational schema of Social and Emotional Learning, a process and initiative that is widely researched and used nationally and internationally in schools and community settings. 



MASST-R Lesson Organization

Whole group instruction
 Small group or paired instruction
Whole group 
 Debriefing 
 Student journaling

Presenter
Presentation Notes
Cheryl  - All lessons begin with whole group instruction, then move into small group or paired instruction. In the final steps of the lessons, students move back into whole group instruction for debriefing and student journaling.     



Methods of Integration -Tier I
Theme/topic based
 Whole group discussion – integrated 

academics/MASST-R lessons
 Center/pairing for small group instruction
 Regroup for debriefing/journaling
 Teachable moments 
 Connections Game

Presenter
Presentation Notes
Cheryl – We will begin by looking at integration through the lens of Tier I in Response to Intervention. In the theme or topic based method, an academic subject, such as reading or language arts, is chosen. The whole group discussion portion of MASST-R is integrated into the language arts whole group instruction. Small group or individual work on the academic topic takes place next. Elementary classrooms may use centers; if so, a social skills center may be set up for paired instruction in the small group portion of the MASST-R lesson. The class then reconvenes for debriefing and journaling. Social skills is infused throughout the academic lesson and throughout the day through teachable moments as they occur or through the Connections Game.   



The Connections Game

Social Skill 

Language 
Arts Math

Social 
Studies Science

Family

Friends Community

Presenter
Presentation Notes
Cheryl – The Connections Game is a way to encourage the students to look for ways that social skills “connect” with other learning taking place. In the visual on the slide, the red oval represents the core social skill of the MASST-R lesson of the day. The basic graphic organizer of oval shapes is drawn or depicted on the board or a visual. The object of the game is for students to point out when this skill is represented in the other topics or activities as they are taught and then draw or “connect” lines between the two. Sometimes connections are made between academic topics also, with the goal being as many connections as possible made to the core social skill. An extension for generalization outside the classroom could include ovals or circles drawn that represent family, friends, and community.  Students look for these connections in these settings and report their observations to the class the next day. 



Methods of Integration -Tier I
 Meeting/advisory based

 Morning 
meetings/advisories –
MASST-R lessons

 Center/pairing for small 
group instruction

 Regroup for 
debriefing/journaling

 Teachable moments –
Connections Game

Presenter
Presentation Notes
Cheryl – In the class meeting or advisory based method, the  MASST-R lesson takes place in a classroom meeting or advisory. In this model, the lesson may take 2-3 days to complete as advisory typically last about 20-25 minutes.     



Process for Integration of Academic and 
Behavior Supports – Tier I

Use the same process for theme/topic and 
meeting/advisory based models:

 Planning
 Aligning 
 Mapping/Pacing
 Implementing
 Reviewing
 Revising

Presenter
Presentation Notes
Here are the components that should be used for integration of academic and behavior supports. We will discuss each one during the next few slides. Keep in mind that integration is a process and each of these components is critical to the success of the integration initiative. 



Planning – Tier I

1. School personnel complete the Social Emotional 
Learning (SEL) Checklist* or other social climate 
measure

2. School personnel determine theme/topic based or 
meeting/advisory based integration of academic and 
behavior support

*http://www.casel.org/downloads/InstructionalStrategies.pdf

Planning
Aligning
Mapping/Pacing
Implementing
Reviewing
Revising

Presenter
Presentation Notes
Before beginning any new initiative, schools should be certain that they has explored the need for the initiative and discussed the implementation requirements. Some school personnel may not see the need for a school wide implementation of social skills, so a checklist completed by the school staff on social emotional learning or other social climate measures may be useful in charting readiness for the initiative. The same measure should be given midway and at the end of the year to chart changes in beliefs, actions, and practices. After the initial administration of the social climate measure, the results should be discussed with the staff in general terms and progress noted after each administration. Next, school personnel should decide whether they want to implement a theme/topic based or meeting/advisory based integration. This should occur after personnel have been apprised on the advantages and challenges of both methods. We discuss these in the next slide. 



Continued Planning –
Tier I
 Theme/topic based

 Advantage – seamless delivery within academic content
 Challenge – spotty implementation of social skills program, 

not all social skills lessons will be used
 Meeting/advisory based 

 Advantage – easier to map, follows sequence of social 
skills program

 Challenge – Requires separate time (meeting or advisory) 
for whole group discussion 

Planning
Aligning
Mapping/Pacing
Implementing
Reviewing
Revising

Presenter
Presentation Notes
The greatest integration occurs with the theme or topic based method. It requires careful planning and mapping of complementary academic and social skills and is best accomplished by teams of teachers working together. However; individual teachers can certainly do it, if others are not on board. If the theme/topic method is used, keep in mind that you might be jumping around in the social skills program to pick the concepts related to your academic topics. In doing so, this may impact the fidelity of instruction, since the program was developed to be a sequenced approach to metacognitively acquiring the social skills needed to be a self regulated individual. However, with carefully planning, whole chapters can be utilized which preserve much of the unity of the program. When planning the placement of the lessons, consider if the lesson spirals to one before or after it. If so, these lessons should be used in conjunction with each other. The meeting/advisory method is much easier to map, you simply follow the sequence of the lessons, noting that some lessons may take two to three days to complete in a shortened class period of less than 40 minutes, which is the typical length of an MASST-R lesson. Using this method may required adjustments to the school day schedule if meeting or advisory time is not already built into the existing schedule.           



Planning – Tier I
3. Conduct screening to target area(s) of concern

 Poor attendance
 High office discipline referrals  (ODRs)
 High dropout rates
 Poor academic performance
 Other

Sample screening instruments
 Questionnaires/referrals from teachers and counselors
 Poor grades/poor assessment progress
 Number of ODRs per previous semester/year 
 Commercial social/behavioral screeners

Planning
Aligning
Mapping/Pacing
Implementing
Reviewing
Revising

Presenter
Presentation Notes
The next part of the planning is to conduct student screening to target social/behavioral areas of concern within the school.  Typical factors that are considered include (see list). Local norms for cut scores for each category can be determined by the school or district.  The cut scores should correspond to any local school discipline codes already established. Sample screening instruments include (see list).



Schoolwide Screening Matrix to 
Determine Support Structures

High Academic 
Achievement 

Low Academic 
Achievement 

High Social 
Skills

Schoolwide  Tier I 
Supports

Academic Intervention 
Tier II

Low Social Skills Social/Behavior 
Tier II Intervention 

Social/Behavior and 
Academic Tier III 

Individual Intervention  

Presenter
Presentation Notes
Here is a screening matrix that can be used to organize the schoolwide screening efforts. The red oval represents Tier I instruction for academic and behavior supports for all students. Under Tier II or Tier III, student names would be listed so that the screening team can see where the student needs fall for each of these Tiers. This is not necessary for Tier I as all students in the school would received Tier I supports. 



Classroom Screening to Determine 
Support Structures

High Academic 
Achievement

Low Academic 
Achievement

High Social Skills Tier I
All of Class

Tier II
Javier    Jonathan
Tyler     Mary

Low Social Skills Tier II
Corey  Anna
Jacob

Tier III
Logan
Will

Presenter
Presentation Notes
Here is an example of how the screening might look when focused at the classroom level. 



Aligning for Integration of Academic 
and Behavior Supports – Tier I

 Choose academic subject area (for theme/topic based)
 Look at MASST-R manual - table of contents
 Choose MASST-R module/chapter based on targeted 

areas of concern at Tier I. Possibilities include:
 Attendance
 ODR’s (Office Discipline Referrals) 
 Dropout rates
 Poor academic performance
 Other

Planning
Aligning
Mapping/Pacing
Implementing
Reviewing
Revising

Presenter
Presentation Notes
The second process in integrating academic and behavior supports in Tier I is alignment. After school personnel have decided up on the academic subject areas, they will look at the MASST-R manual and Table of Contents and choose the MASST-R module or chapters that address the targeted areas of schoolwide concern. Focus on these areas in Tier I (universal supports) are for preventative and early intervention services. Keep in mind that this can be done in conjunction with any existing school wide behavior supports such as social emotional learning, character education and positive behavior interventions and supports. 



Mapping/Pacing for Integration 
of Theme/Topic Based – Tier I
 Mapping/Pacing
 Look at school’s academic pacing guide for 

subject (if district has one)
 Compare pacing guide with lessons in MASST-R 

module 
 Develop map to trace MASST-R lessons to pacing 

guide lessons

Planning
Aligning
Mapping/Pacing
Implementing
Reviewing
Revising

Presenter
Presentation Notes
After alignment, if you are implementing the theme/topic abased integration, refer to the school’s pacing guide to determine when the academic lessons will be taught and map the MASST-R lessons to the pacing guide. 



Map/Pacing of Theme/Topic Based 4th

Grade Reading and MASST-R Lessons  
Date Reading Unit 6, 

“Reaching for 
Goals”

MASST-R Module 3 Self 
Management, Chapter 6 
“Important to Me”

Vocabulary to 
Reinforce

Week  
4/5- 4/9

My Brother 
Martin/Hopes and 
Dreams of Young 
People

Lesson 24 - What is 
Important to Me

Integrate
Demonstrate
Self Evaluate

Week 
4/12-
4/16

Jim Thorpe’s Bright 
Path –Special 
Olympics

Lesson 25 - Setting Goals 
for Myself

Hurdle, Prove
Self Direct

Week 
4/19-
4/23

How Tia Lola Came 
to Stay

Lesson 26 - Choosing 
What is Important to Me

Wander
Recognize
Self Monitor

4/26-
4/30

To Fly: The Story of 
the Wright Brothers

Lesson 27 - How Our 
Choices Affect Our Future

Control, License
Self Correct

Presenter
Presentation Notes
Here is an example of how a reading unit I might looked when mapped and paced with a MASST-R lesson in the theme/topic based method for Tier I. 



Map/Pacing of Meeting/Advisory 
Based MASST-R Lessons  
Date MASST-R Module 3 Self 

Management, Chapter 6 
“Important to Me”

Vocabulary to Reinforce

Week  
4/5- 4/9

Lesson 24 - What is 
Important to Me Self Evaluate

Week 4/12-4/16 Lesson 25 - Setting Goals 
for Myself Self Direct

Week 4/19-4/23 Lesson 26 - Choosing What 
is Important to Me

Self Monitor

4/26-4/30 Lesson 27 - How Our 
Choices Affect Our Future

Self Correct

Presenter
Presentation Notes
Here is an example of how an meeting/advisory based MASST-R lesson might be mapped and paced for Tier I supports. Note that this is similar to the previous chart but does not contain the column for the mapping to the reading unit.



Implementing for Integration 
– Tier I
 Theme/Topic and Meeting/Advisory Based

 Select academic lessons and develop lesson plan infusing 
MASST-R lesson content
Use large group MASST-R lesson component during 

large group academic instruction
 During academic lesson time or
 During morning meetings/advisories

 Infuse small group MASST-R lesson components into 
differentiated (small group) instruction 

Complete lesson by regrouping for large group
Reinforce vocabulary – include metacognitive language 

Planning
Aligning
Mapping/Pacing
 Implementing
Reviewing
Revising

Presenter
Presentation Notes
Next, you will consider how the lesson will look when it is implemented. Both methods contain whole group, differentiated instruction either in small groups or pairing, and whole grouping again for debriefing and student journaling. Vocabulary of the lesson, including metacognitive language, is reinforced throughout the lesson. 



Theme Based  Integrated  Reading and 
MASST-R Lesson – Tier I

Date: 
4/13/10
Theme: 
Reaching 
for Goals

Reading Unit 6, Week 1 – Title: 
My Brother Martin/Hopes and 
Dreams of Young People

MASST-R Module 3: Self 
Management Lesson 20 – Title: 
What I Really Want 

Vocabulary
Academic –
Behavior –
Metacognitive

Assessment

Large Group 
Instruction -
Morning 
Meeting  
Activity (20 
minutes)

Introduce and discuss essential question of the week from Reading Text. 
“How can our abilities affect our dreams and goals?” Begin by using 
group lesson component from MASST-R, pp. 217-218, steps 1-3. 
Then Read Aloud:  “A Class of One” from the reading unit. Use pp. 
638l-640b in reading text to complete group activity.

Integrate
Equality
Essential
Outloud 
thinking
Self-directing

Academic -
Progress 
monitor use 
probing 
questions

Social skills 
- Monitor 
progress by 
visual scan 
for 
participation 
- redirect as 
needed

Small Group 
Instruction  
(10 minutes)

Use step 4 from MASST-R – working in pairs or small groups, 
students decide on three things they really want from themselves, 
parents, peers or teachers. Complete graphic organizer. 
(May be incorporated in small reading groups, transition time between 
subjects, within other subjects)

Reinforce 
vocabulary

Large Group 
(10 minutes)
Debrief (10 
minutes)

Use steps 5-11 in MASST-R. (May be used as a language arts activity 
with student journal writing, transition time between subjects, within 
other subjects) 
Discuss findings

Reinforce 
vocabulary

Theme Reading
Social 
skills 

Vocabulary

Assessment

Large group

Small group

Large group

Presenter
Presentation Notes
ere is an example of a theme based integrated reading and MASST-R lesson. Across the top in the left hand block, we see the date of the lesson and the theme of the reading unit. The next column is the reading unit and story, then the MASST-R module and lesson. Don’t forget the importance of reinforcing the vocabulary of the reading lesson and the metacognitive vocabulary of the MASST-R lesson. On the far right is the assessment column. Assessment is needed for both the academic and the social skills content and may include formal and/or informal assessment. The left hand column includes the lesson components of both the reading and social skills lessons. Both include large group, small group or paired instruction, and then large group debriefing. 



Elementary Meeting Based Reading and 
MASST-R Lesson – Tier I

Date: 
8/15/10

Reading Unit 1, Week 1 
– Title: Because of 
Winn-Dixie pp. 18a-
39l

MASST-R Module 1: Self Awareness Lesson 
1 – Title: Describing Me pp. 7-10

Vocabulary
Academic –
Behavior –
Metacognitive

Assessment

Morning 
Meeting  
Activity (20 
minutes)

Introduce the MASST-R program and create class rules.  Begin by 
using group lesson component from MASST-R, pp. 7-8, steps 1-3. 
Students complete the graphic organizer “Describing Me” p. 10.

Descriptive 
Terms 
Outloud 
Thinking

Visual scan 
for  redirect 
as needed

Large Group Begin large group reading activity, Because of Winn-Dixie pp. 18a-39l
.

Vocabulary 
from reading

Progress 
monitoring

Visual scan 
for  redirect 
as needed

Small Group 
Instruction  
(10 minutes)

Use step 4-5 from MASST-R  p. 8 – working in pairs or small 
groups, students decide on the best two or three characteristics that 
best describe each individual. (May be incorporated in small reading 
groups, transition time between subjects, within other subjects)

Reinforce 
vocabulary

Large Group 
Debrief (10 
minutes)
Journaling 
(5 minutes)

Use steps 6-7 in MASST-R p 8-9. Debrief and complete student journal 
(May be used as a language arts activity with student journal writing, 
transition time between subjects, within other subjects) 
Discuss findings

Reinforce 
vocabulary

Morning meeting – social skills

Reading large group

Small group

Large group debrief

Reading
Social skills

Presenter
Presentation Notes
Here is an example of a elementary class meeting based lesson. Both reading and social skills are listed on the lesson plan, but the first part of the social skills lesson is conducted during the morning meeting, not necessarily integrated with the reading lesson. Small group instruction and the large group debriefing can be incorporated in small reading groups, transition time between subjects, within other subjects, or many other creative ways. 



Secondary Map/Pacing of Meeting
Advisory Based MASST-R Lessons

Week 4/5-4/9 MASST-R Module 3 Self Management, Lesson 24 -
What is Important to Me

4/5 Advisory – Whole group instruction – MASST-R 
Lesson

4/6 Advisory – Small group instruction – MASST-R 
Lesson

4/7 Advisory - Whole group debriefing and journaling –
MASST-R Lesson 

4/8 Advisory – Individual goal setting

4/9 Advisory – Open topic selected by principal or 
counselor

Three days

Goal 
Setting 

Open 
Advisory

Presenter
Presentation Notes
Here is an example of how a secondary meeting/advisory based MASST-R lesson might look. This is based on a MASST-R lesson lasting three days during the meeting/advisory time. The fourth day is dedicated to working on individual goal setting (such as improving grades, completing applications to colleges or jobs, personal competitions, etc.). The last day may be a dedicated open advisory for the entire school. The school administrator or counselor selects the topic and each advisory class works on it.   



Reviewing and Revising 
for Integration
 Reviewing
 Make notes of changes teachers want to make 

during and after implementation of the lesson 
(diary mapping)

Revising
 Administrators meet with teachers to compare 

diary mapping notes and come to consensus on 
changes

Planning
Aligning
Mapping/Pacing
Implementing
 Reviewing
 Revising

Presenter
Presentation Notes
The last two components in the process are reviewing and revising. These components are often overlooked or left out, but they are necessary for teacher buy in so that the process and activities are continually updated to remain viable, current, and effective. 



Continuous Improvement 
(Evaluation) Measures
 Periodic measures of overall implementation 

to evaluate effectiveness of Tier I include:
 Four evidenced based practices to improve 

program performance
 Fidelity of Implementation
 Evaluation of student outcomes
 Use of information to modify and improve 

outcomes
___________________________________ 

Presenter
Presentation Notes
Once we have instituted the review and revision cycle for lesson updates, we need to turn our attention to continuous improvement/evaluation measures of the overall process we are using. Some measures of effectiveness of Tier I instruction include:  ---  (describe list)



Continuous Improvement - Four Evidenced Based 
Practices  To Increase Program Effectiveness

These practices form the SAFE framework:
1. Offer a sequential and integrated skills curriculum
2. Use active forms of learning to promote skills
3. Focus sufficient attention on skill development
4. Establish explicit learning goals. 

MASST-R incorporates these practices in all lessons.

Durlak, J. & Weissberg, R. (Winter 2010). Social and emotional learning programs that 
work. In Better: Evidence-based Education. Baltimore: John Hopkins University.

Presenter
Presentation Notes
The MASST-R program builds in the practices from the SAFE framework described in this John Hopkins publication..



Continuous Improvement - Fidelity of 
Implementation
 Program is implemented as designed, measured by:
 Structured classroom observations
 Structured interviews with teachers
 Student progress monitoring results
 Review of classroom artifacts

 Projects displayed
Completed graphic organizers
 Student journals
 Photographs of students’ work/at work

Presenter
Presentation Notes
An important and often overlooked aspect of intervention that must be given attention is fidelity of implementation (Gresham, 1989). Without considering fidelity of implementation, it is unknown whether students fail to respond to secondary supports or if staff have failed to provide adequate supports. Some ways that fidelity of implementation can be measured include (see list).



Continuous Improvement - Evaluation 
of Student Outcomes
 Use the same evaluation measures that were used in 

screening
 Poor attendance
 High office discipline referrals  (ODRs)
 High dropout rates
 Poor academic performance
 Other (may be anecdotal)

Presenter
Presentation Notes
For pre and post test comparisons, use the same measures for evaluation that you used for screening.



Continuous Improvement - Use Information 
to Modify and Improve Program Outcomes

For program outcomes, use post test:
 SEL checklist or other social climate measure
 Information gathered from student outcomes 

measures

Presenter
Presentation Notes
For program outcomes, look at post test social climate measures and student outcome measures. 



Tier II and Tier III Integration
 Used for students identified in screening in need of Tier II or Tier      

III support, same processes as Tier I, different times of the day

 Tier II provides supplemental social skills support – direct 
teaching of the MASST-R lessons and metacognitive skills needed 
for self-regulation, students follow the sequence of the MASST-R 
lessons, with homework activities for generalization outside of the 
classroom

 Tier III provides highly intensive, individualized instruction (may 
be small groups) - based on functional behavior assessments, a
lesson may be extended over multiple days based on need, with 
homework activities for generalization outside of the classroom 

Presenter
Presentation Notes
With Tier II, the teacher and the students are following the sequence of the MASST-R lessons, the supplemental group time is in addition to the Tier I instruction they received. Tier III is based on functional behavior assessment, the small group time is in addition to the Tier I instruction they received and a lesson may be extended over multiple days based on students needs. Finally, In some cases, a student may received Tier I, Tier II and Tier III services. Tier I with the entire class, Tier II with the smaller group and Tier III may be individualized goal setting or another individualized focus. In all Tiers, the homework activities are used for generalization of learned skills outside of the classroom. 



More Information about Morning 
Meetings and Advisories
 Morning Meetings

 http://responsiveclassroom.org/about/aboutrc.html
 http://www.educationworld.com/a_admin/admin/admin523.shtml
 http://www.mrsgoldsclass.com/morningmeeting.htm

 Advisories
 http://www.stenhouse.com/pdfs/0386guid.pdf
 http://www.nmsa.org/Research/ResearchSummaries/AdvisoryPrograms

/tabid/812/Default.aspx
 http://www.middleweb.com/mw/resources/5Attributes_Advisories.doc

Presenter
Presentation Notes
I would like to talk a little bit more about the class meeting or advisory based model. Many of you may be familiar with the elementary class meeting that starts the day and some of you may use the advisory model which is one component of effective Middle Schools. These concepts can be extended in this presentation to include social skills training.

http://responsiveclassroom.org/about/aboutrc.html
http://www.educationworld.com/a_admin/admin/admin523.shtml
http://www.mrsgoldsclass.com/morningmeeting.htm
http://www.stenhouse.com/pdfs/0386guid.pdf
http://www.nmsa.org/Research/ResearchSummaries/AdvisoryPrograms/tabid/812/Default.aspx
http://www.middleweb.com/mw/resources/5Attributes_Advisories.doc


Finding Time for Advisories
 Six Period Day
 Shave 2 minutes off of six periods gains 12 

minutes for advisory
 Add this 12 minutes to homeroom time (approx. 

15 minutes) for 27 minutes class time for 
advisories 

 Providing consistent structure throughout all 
advisory classrooms leads to more engagement in 
other classes

Presenter
Presentation Notes
Here are some suggestions for finding time for advisories in the six period day. A similar process can be used for other class schedules.
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MASST-R Expectations

Your expectations of what students can do and what they 
will accept create a self-fulfilling prophecy. 

“We cannot direct the wind, but we can adjust the sails.”
Unknown

Presenter
Presentation Notes
Jan – We have designed the MASST-R to maximize students’ success by giving facilitators the tools to help students acquire the metacognitive skills they need to control their own behavior and learning. Metacognition is an essential key to generalization of both behavior and learning.



MASST-R Research
 Three years of study of MASST-R implementation in multiple 

school, after school, and alternative school settings using 
successive cross-sectional populations, show promising trends. 

 BASC-2 SRP improvements in experimental groups over control 
groups for Locus of Control

 BASC-2 TRS improvements in experimental groups over control 
groups for school problems, adaptive skills, and conduct problems 

 Ongoing research is currently underway at Western Kentucky 
University. Contact:  patti.whetstone@wku.edu

Presenter
Presentation Notes
We want to share with you some MASST-R research findings. MASST-R research is ongoing at Western Kentucky University.  

mailto:patti.whetstone@wku.edu
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For more information about MASST-R

Contact 
Dr. Jan Sheinker at Sheinker Educational Services, Inc.
E-mail: jansheinker@gmail.com
Call: 831.238.0098 for questions or to order
Mail: P.O. Box 24045 Overland Park, KS 66283

See our website www.seslearningsystems.com for links to previous webinars 
and more information  

Metacognitive Approach to Social Skills Training – Revised Strand A (2008)
 Length (PP): 700+
 Format: CD or Loose-leaf  Binder
 ISBN

 Loose-leaf  Binder   ISBN #: 978-0-615-19107-2
 CD ISBN #: 978-0-615-19108-9

Presenter
Presentation Notes
Jan – Here is additional information about MASST-R. 

mailto:jansheinker@gmail.com
http://www.seslearningsystems.com/
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Presenter
Presentation Notes
Jan – We have provided a list of references on the next slides as supportive reading for those who are interested in related articles. 
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Presenter
Presentation Notes
Jan – We’ve also provided some related reading that the authors have written. Mr. Davis, can you explain to our listeners how to get into the queue to ask questions.
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Questions & Answers

Polling questions – .

Presenter
Presentation Notes
Jan – We would like to take the last few minutes to answer some of your questions about the MASST-R and what we have talked about today. Let’s get started with a final few polling questions. 
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Sheinker Educational Services, Inc.
(SES)

SES is a publisher of educational materials and provider of 
consulting, technical assistance, and professional development to 
schools, districts, state departments of education, and other 
organizations serving the educational community. Areas in which 
SES provides services relate to instructional topics such as social 
skills and study skills, standards, curriculum, assessment, 
instruction, school improvement, and systems alignment. SES has 
partnered with Edvantia, Inc. on many projects.

© 2009 by Sheinker Educational Services, Inc.

For information about SES products and services, contact
P.O. Box 24045 Overland Park, KS 66283
Phone 831.238-0098• Fax 913.814-8032
jansheinker@gmail.com • www.seslearningsystems.com

Presenter
Presentation Notes
Jan – Thank you for sharing your time with us today.
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