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FEATURES OF THE PROGRAM 
 

Facilitator’s Manual 
 

The Facilitator’s Manual is provided to give facilitators information concerning the 
program and the use of metacognitive strategies to teach and learn social skills. In addition to the 
metacognitive processes the facilitators and students learn, the Facilitator’s Manual provides a 
rationale for the metacognitive approach to learning social skills, instructions for teaching the 
program including the features of the program, the facilitator’s role, students appropriate for the 
program, time and materials needed, and tips for getting started.  

 
 

 
 

Advanced Organizers 
 

 
 
 
 
 
 
 
 
 
 
Advanced organizers are organizational frameworks the program uses prior to teaching 

new content to facilitators and students to prepare them for what they are about to learn. 
Advanced organizers take the surprise out of what is to come, help students retrieve what 
they already know about a topic, and focus them on new information. Students are able to see 
the connections and/or the relationship among the skills they are learning. They provide 
conceptual bridges between the student's current knowledge level to new ideas. The 
advanced organizers provided with the MASST-R program are presented prior to each 
module and chapter and provide key ideas about the module and the chapter, and highlight 
the metacognitive strategies used in the lessons in the chapter.  

 
The purpose of the module and chapters in the module are described and the topic is 

defined. 
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The purpose of the chapter is described as are key terms and goals for the learner. 

 

 
 

 
Lessons 

 
 Lessons provide lists of materials needed, directions for providing an advanced organizer 
to the lesson and review of homework if necessary, descriptions of each activity step, debriefs of 
the lesson, homework assignments, advance notices for future lessons and alerts for addressing 
individual student concerns or problems. 
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Debrief 
 

 The facilitator conducts a debrief with the large group at the end of each lesson. General 
cognitive and metacognitive questions about what has been learned are followed by questions 
specific to the lesson. These debriefs allow the facilitator to check for understanding and 
acquisition of metacognitive skills. 
 

Step 11: 

In the large group debrief by asking students the following 
questions. For the literal questions, the facilitator may use 
any of the group evaluation tools identified in the 
Facilitator’s Manual, “Tips for Facilitators.” For follow-up 
metacognitive (‘how’ and ‘why’) questions, call on students 
for individual responses.

 Do you think exhibiting this characteristic more often and in 
more settings will be beneficial to you?

 Why or why not?
 If so, how will it be beneficial?
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Scripts in Guide for Conducting the Lesson 

 
 Some facilitators may feel that they need additional training before undertaking the 
program and assuming the new role required of them. Certainly, training is a valuable 
preparation for any new program and can smooth the initial days with the group. However, by 
using the scripts provided and adhering to the guidelines set out above, even the least 
experienced facilitator will find that the program activities draw the students toward the desired 
learning. The scripts give the facilitator a sense of how the interaction between student and 
facilitator should sound. The few questions that the facilitator repeats should remain the same. 
The greater danger may be in the facilitator’s excessive attempts to control the learning 
experience that may stem from his or her extensive experience with other methods of social 
skills training, counseling, or teaching. The facilitator who allows him- or herself to invest the 
greatest amount of energy in enjoying and encouraging the self-discovery that students will 
experience in doing the activities will find success relatively easy to attain. 

 
The scripts (called Guide for Conducting the Lesson) are provided in the first few 

lessons for each of the modules in order to give the facilitator an idea of how interactions should 
sound and what his or her role in discussions will be. Although the facilitator should not feel 
bound to keep the discussion at the level suggested by the scripts, the response style suggested in 
the scripts should be maintained. Even for facilitators with counseling experience, the tendency 
to attempt to direct the discussion in subtle ways or to slip into counseling jargon can prevent the 
students’ development of metacognitive skills. The objective of metacognitive questioning and 
modeling through outloud thinking is to encourage the development of these skills by 
prompting self-examination. The scripts should be used as a guide, rather than a constraint, in the 
evolution of facilitator skills. 
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Class Rules 
 

The facilitator will also need to establish some rules for the group at the beginning. These 
rules should be conveyed in a non-authoritarian manner and may even be elicited from the group 
in a discussion. First, it should be clear to participants that whatever is shared in the group is 
confidential and is not to be discussed with others outside the group. Students understand the 
idea of “secret pacts,” an idea that has an amazing endurance regardless of the age group. 
Second, confrontations are not tolerated in the group, although disagreement, if conveyed in a 
positive way, is permissible in discussions. The distinction between confrontation and 
disagreement is often one of attitude, rather than appearance. Therefore, a discussion about the 
difference between these terms by the group may be necessary. Finally, name calling and 
negative comments about others will not be tolerated in the group. The best way to communicate 
this last rule is to state simply that only positive comments about others are acceptable. As the 
group evolves, students may begin to share things that bother them about another person. Yet, by 
the time students are prepared to do this constructively or to accept such comments as 
constructive, students will have gained enough social skills to manage these communications 
positively. Initially, students should be encouraged to make only positive comments about each 
other. The three ground rules can be briefly stated as follows: 

 
Class Rules 

1. What is said here remains here. 
2. Only constructive disagreement is acceptable. 
3. Only positive comments about others are acceptable. 

 
The facilitator or the group may wish to add one or two other ground rules. However, the 

number of rules should be kept to a maximum of five. More rules are too easily forgotten and 
tend to complicate the situation. The facilitator may wish to post the rules along with whatever 
consequences the group decides are appropriate for infractions of the rules. Usually, 
consequences are not necessary because students realize that maintaining the rules protects them 
even more than it protects others against them. 

 
 One rule that may not be stated but is important to convey is the need to respect not only 
the opinions of others but also their cultural or ethnic backgrounds. Especially in a group that 
consists of individuals from various ethnic groups, the facilitator must set a tone that 
accommodates diversity. If students are to learn the valuable lessons that diverse ethnic 
backgrounds provide, they must develop a respect for the value of diversity. The idea that a point 
of view or value is not necessarily wrong just because it is different from one’s own is important 
to the ability to function successfully in a multicultural environment. Ultimately, social skills 
training must include learning to function effectively in the larger society while retaining one’s 
personal identity, and certainly a large part of that personal identity is one’s ethnic background. 
The facilitator can convey that acceptance by the model he or she provides and by the kind of 
remarks that are accepted from students. 
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Graphic Organizers 
 

The fillable activities available in the separate MASSTR-A Module 3 Student Graphic 
Organizers for most lessons can be discussed by the group as specified in each lesson. The 
instructions have been kept simple so that even students with reading problems should have no 
difficulty completing them. Such students were included in the pilot groups and experienced no 
difficulty with the graphic organizers. However, some facilitators may feel that certain students 
may not be able to cope with the writing required. In those cases, students can be provided with 
one of two ways of recording their responses: A peer tutor or buddy can be assigned to the 
student to write the responses for the student, or the student can use a recording device to record 
responses, rather than writing them. The recording device can also be used for completing 
homework assignments, although the facilitator may not require the student to write or record 
homework activities. Students often find recording devices easy to use and to be a non-
threatening way to keep a diary of their learning. In addition, even in the most economically 
depressed communities, many students own inexpensive recording devices if the school cannot 
provide enough recorders. 

 

 
 

Many facilitators may also wish to modify the vocabulary used in some of the graphic 
organizers. The discussions of the graphic organizers during the lessons will provide that 
modification in most cases. Some facilitators may wish to conduct a discussion with students 
about words of which some are unsure and to arrive at a consensus regarding a definition. When 
these terms are to be used again, the facilitator may wish to post the definitions in the room. 
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Class Diary 
 

 During the lessons, the facilitator assigns a student the role of class historian. The class 
historian keeps a class diary of the large group and individual small group discussions. This 
procedure creates continuity from session to session and from lesson to lesson. It also allows the 
facilitator an opportunity to observe, evaluate, and appreciate the progress that has been made. 
This diary also provides a ready reminder of what students learned in the program.  

 

 
 

Student Journal 
 

Participants in this program are asked to maintain a “Student Journal” and to make entries 
at the end of each lesson. This exercise is essential to students. Journaling helps them to examine 
their learning and reflect on their own progress in acquiring critical metacognitive skills. At the 
end of each lesson, when students are asked to fill in their journals, follow these rules: 

 Allow a consistent amount of time at the end of each lesson to fill in the student 
journal. 

 Make completion of a filled-in student journal page the “ticket to leave.” 
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Facilitator’s Journal 
 

Facilitators in this program are asked to maintain a “Facilitator’s Journal” and to make 
entries after facilitating lessons. This exercise is intended for use by the teachers, counselors, 
social workers, or psychologists who facilitate the lessons as a professional growth tool. 
Facilitators, as much as students, need to reflect on their learning in the process of acquiring 
metacognitive teaching skills. In a sense, the journal is a professional growth tool, although 
many facilitators have indicated that they found it also to be a personal growth tool. The journal 
should be a record of: 

 
 how the lesson went; 
 how students responded; and, 
 how you think you might do it better next time. 
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Homework 
 

At the conclusion of many lessons, students are given a homework assignment that 
relates to or expands on the group activities. These assignments are designed to encourage 
students to practice what they have learned in the natural environment of home, work, and 
school. For many of these assignments, students are required to complete a graphic organizer. 
These assignments provide an immediate opportunity to generalize learning to experiences 
outside the training setting. However, resistance to homework is familiar to most teachers and 
counselors. Therefore, some methods of encouraging homework completion may be needed. 

 
 

 
 
 
 
 
 
 
 
 
 
 

 
  
 
 
 
 
 
 
 For some students, the act of completing a graphic organizer tends to impede rather than 
expedite homework activities. Many students will do the activity required and refuse to complete 
the graphic organizer. In the case of social skills training, unlike academic training, the learning 
does not result from the practice provided in completing a graphic organizer but from the 
practice provided by doing the activity itself. By asking students to review their experiences 
orally at the beginning of the next session, they can be encouraged to do the homework even if 
they do not complete the graphic organizer. The authors found that students liked to have 
experiences to share with the group, and requiring that those experiences be relevant to the 
homework assignment encouraged students to come to the sessions prepared to tell about a 
relevant experience.  
 
 Another way to encourage homework completion and to foster the generalization of 
learning from the lesson to the homework activity is by having students complete their 
homework assignment with a peer of their choice. Many of the homework assignments require 
the student to work with or interview a parent or significant other, a friend, or a sibling. These 
activities offer an opportunity to expand the scope of the initial lesson and to open 
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communications that may have been minimized by previous conflicts. For other lessons in which 
participation by others is not required, students should be allowed to include others as they wish. 
 

The final step in ensuring that students draw a connection between the homework 
assigned and their in-class activities is to begin the next session with a discussion of the 
homework. As in everything else, the facilitator guides the discussion through questioning, rather 
than directing it. The facilitator should also be prepared to share his or her own experiences 
related to the homework through outloud thinking. The facilitator may start the discussion by 
sharing homework if students appear reticent. Whether or not a lesson specifically requires that 
the previous lesson’s homework should be the first topic of discussion (in most cases it does), the 
facilitator should begin each lesson in this manner. 

 
Alerts 

 
Alerts are provided for facilitators at the end of each lesson. Sometimes sensitive topics 

are raised by the members of the group, such as abuse. When topics such as abuse become a 
source of discussion by the group, the group as well as the individual can benefit from a 
discussion of what is known about the topic. These topics should not be introduced by the 
facilitator independent of the student-controlled discussion. The facilitator should not seek to 
prevent such discussion if students bring the topics to the group. The facilitator’s role remains 
one of facilitation and encouragement of self-observation and self-evaluation. If a student seems 
to need more individual time than the group can provide or if the level of the student’s 
revelations seems to be beyond that appropriate to the group, the facilitator should provide 
individual time for that student outside the social skills training or arrange for another 
professional to provide that individual time. 

 
 
 

 
 

 


