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Presenter
Presentation Notes
Jan – Good morning. Thank you for joining us and thanks to Edvantia for hosting the Webinar. Today we will be introducing you to the Metacognitive Approach to Social Skills Training – Revised. First, Nathan Davis from Edvantia will provide you with important information on the Webinar tools, so please listen carefully. 

mailto:info@seslearningsystems.com
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Webinar “How to”
Welcome!
• If you lose your Internet connection, close your browser, reopen 

it, and enter the Webinar URL.
• If your phone connection fails, just call us back.
• During the presentation, your phone will be muted.
• To ask a question, dial Star 1.
• To turn up the volume, dial Star 4.
• Copy of the PowerPoint available for download.

Presenter
Presentation Notes
Nathan – (to edit text and provide instructions to participants)
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About the Authors/Presenters

Cheryl Holder, Ed.D., is an 
educational consultant who 
works with state 
departments of 
education, local school districts, 
and others in areas such as 
standards/curriculum alignment, 

assessment, social skills training, and character education. A 
former teacher of students with disabilities, special education 
director, and education specialist for the Alabama Department 
of Education, Dr. Holder has worked in the field of special 
education more than 30 years. She has provided consultation 
to the states of Alabama, South Dakota, and Wyoming, and 
served as an external consultant for a federal Character 
Education grant. Dr. Holder facilitated the piloting of the 
MASST-R program is several school sites in Alabama.

Patti J. Whetstone, Ed.D., an assistant 
professor of special education at Western    
Kentucky  University, has an extensive  
history in working with students who have 
emotional or behavioral  needs.  She has 
worked with  students, parents, teachers, and 
state and national policymakers on social-emotional 

skills and behavior issues for at least 25 years.  She has worked in middle 
school and elementary classrooms as the behavior specialist and resource 
teacher.  During the 1990’s, Dr. Whetstone worked extensively with schools, 
providing guidance in the implementation of academic and behavioral 
change.  Dr. Whetstone has taught graduate-level courses with topics such as 
Classroom Management, Behavior Change, and Improving Social and 
Emotional Skill Deficits.  Dr. Whetstone has served on a State Leadership 
Committee for Positive Behavior Interventions, as a member of a statewide 
PBIS evaluation team, and as support and lead consultant for the 
implementation of PBIS in three elementary schools.  

Jan Sheinker, Ed.D., has authored instructional and professional development materials in social 
skills, study skills, metacognition, and policy related to standards, curriculum, assessment,     
instruction, school improvement, and systems alignment. She conducts studies of alignment 
of curricula and assessments, and works with several states on all of the above topics and their 
application to both general and special populations. Dr. Sheinker has presented on behalf of the 
U.S. Department of Education on such topics as assessment literacy, standards development,
and data-driven school improvement. In more than 30 years in public education, Sheinker has 

taught and supervised both regular education and special education classrooms and assessment teams, provided 
professional development and technical assistance to districts and states, and facilitated the development of state 
standards and district standards and assessments. Sheinker is an affiliate of and consultant to several national 
organizations and to Edvantia, Inc.

Presenter
Presentation Notes
Jan – Your presenters today are the authors of the Metacognitive Approach to Social Skills Training – Revised. I am Jan Sheinker, coauthor of both the original 1990 and revised 2008 versions of this program. Joining me today are Dr. Cheryl Holder and Dr. Patti Whetstone—coauthors of the revision to the program. Both have extensive experience in general and special education classrooms. They are also experienced in Positive Behavior Support (PBS), Social Emotional Learning (SEL), and Response to Intervention (RTI), with which many of you are familiar. They have also conducted research on the revised program and provide training in the program.
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Objectives of Webinar

1. Describe the Metacognitive Approach to Social 
Skills Training – Revised (MASST-R)
 Use of metacognition for enduring change in social 

behavior
 Unique features of MASST-R

2. Demonstrate fit within current school structures 
and initiatives

3. Describe ongoing research on MASST-R

4. Q & As

30 Minutes

15 Minutes 

Presenter
Presentation Notes
Jan – Our agenda today includes a description of the organization, features and goals of the MASST-R, and its fit within school structures and initiatives. We will also talk a bit about the ongoing research on MASST-R, and take questions during the last portion of the Webinar.



5

Metacognition
What is it?

 Metacognition, originally introduced by John Flavell in 
1976, can be described as 
 awareness of one’s own processes of cognition, and 
 the ability to control and monitor those processes.

 Jacobs and Paris (1987) define metacognitive control as
 strategies a learner devises to achieve specific learning goals, 

and 
 the degree to which the learner organizes, monitors, and 

modifies those operations to ensure that learning is effective.

Presenter
Presentation Notes
Jan – So where did the conceptualization for this program come from? This program is based on 30 years of research in metacognition and social skills. The effect of self-awareness and self-regulation on the ability to monitor and modify one’s behavior in both social and learning situations is well documented in this research.
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Why is teaching metacognitive strategies 
important in social skills training?

 Among the most important attributes of metacognitive 
strategies, in relation to generalization of social skills, is its 
impact on problem-solving abilities. 

 Swanson (1990) demonstrated that metacognitive self-
regulation was a better predictor of success in problem solving 
than ability.  

Presenter
Presentation Notes
Jan – In particular, research findings have reinforced the relationship between metacognitive strategies and generalization of social skills and problem-solving ability. You can see how this might extend itself into academic learning.
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How does this relate to academics?

 Investigators assert that students’ awareness of their ability to 
take control and responsibility for themselves, and to exercise 
that control successfully across situations and settings, has 
implications for both behavior and learning. 

 This self-control, or self-regulation, as some researchers have 
called it, has shown potential to improve student academic 
performance. 

(Bremer & Smith, 2004; Flay, Allred, & Ordway, 2001; Hair, Jager, & Garrett, 
2002; Zins, Weissberg, Wang, & Walberg, 2004). 

Presenter
Presentation Notes
Jan – And investigators have consistently found over many studies that this self-regulation does enhance academic learning, an outcome fervently sought by all of us.
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MASST-R Target Population

 Primary through Grade 12
Regular and Special Education
Gifted and Talented
At-Risk

Presenter
Presentation Notes
Jan – Remember the subtitle, a program with universal application? This program is applicable to all of these populations and has been used with all of them in various settings. 
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Motivational Beliefs 
Inherent in the Program

Belief follows behavior.   
 After behavior changes, so do beliefs.

Generalization requires metacognition.
 To change behavior across settings, metacognitive

strategies must be learned.

Presenter
Presentation Notes
Jan – For us, the key to success, however, is the generalization of skills across settings. For this, mastery of metacognitive strategies is essential. 
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Unique Features of 
Metacognitive Approach to 

Social Skills Training – Revised

Presenter
Presentation Notes
Jan:  Dr. Holder is going to tell us more about the unique features of the program. Dr. Holder?
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MASST-R Provides a Series of Lessons 

In which 
 Facilitators lead lessons using metacognitive

teaching strategies

 Students discover how to self-regulate using 
metacognitive learning strategies

 Both share 

Presenter
Presentation Notes
Cheryl: MASST-R is composed of a series of lessons that are focused around the use of metacognitive strategies, as we have mentioned earlier. Facilitators who lead the lessons use specific metacognitive teaching strategies, and students learn to use their own specific metacognitive learning strategies. Students who have participated in the program tell us that the lessons are engaging and fun.
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Facilitator Metacognitive 
Teaching Strategies

Questioning
What is important?

Probing
Why is it important? How did I decide?

Out loud Thinking
When I was trying to decide, I tried this ….

Modeling 

Facilitators model first, then students perform.

Presenter
Presentation Notes
Cheryl: I think the metacognitive strategies that are taught in the program might best be explained with the use of an example. One situation that students often face is peer pressure. Let’s say that some of Mary’s friends are pressuring her to skip class. So, Mary has a decision to make. Through questioning and probing, initially by the facilitator and later by her classmates, Mary is taught to ask herself: “Well, what is most important to me – to skip class to be with my friends or stay in class? Her problem-solving reasoning might sound something like “Well, If I decide to skip class, I know that I might get in trouble and I know that I will get behind in my class work. The problem is, I don’t know how to say no to my friends.” So, by using out loud thinking and modeling, the facilitator and other classmates can help Mary brainstorm ways to respond to her friends so that when she says no, she can save face and still get what she needs with positive results. 
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What is Metacognitive 
Questioning and Probing?

Questions used in discussions, often mini-brainstorm sessions, 
include such questions as
 What would you do in that situation?

Metacognitive Probing to further explore the issue:
 Why would you do it?
 Do you think it will help you? How? 
 What might you do instead that would result in a better 

outcome? 

Presenter
Presentation Notes
Cheryl:One way the program helps to generate responses to such a situation as Mary was facing is to involve the entire class in brainstorming possible responses. We do that through the use of questioning and probing. This is an important part of the program, because teaching students to think or plan ahead has been shown to improve performance in problem solving.
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What is Out loud Thinking?

“I recall when I was in a similar 
situation. What she said made me 
angry, but I decided to talk to her later 
about it.”  

 Share your own experiences.

 Share process of learning from experience.

 Share steps that led to learning from experience.

 Model Performance Techniques – Positive Self-talk, Verbal 
Rehearsal, Visual Rehearsal

“Now I am glad I 
didn’t say anything 
because it was a 
misunderstanding.”

Presenter
Presentation Notes
Cheryl: Using another example, let’s say that James is angry about something that a friend has said to him. Through out loud thinking, the facilitator shares a similar experience to the one James is facing, how the facilitator himself responded in the situation, and what he learned through the process. Out loud thinking is really a great metacognitive strategy that facilitators can use to teach students problem-solving skills. 
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What is Modeling?

 Model Student Performance Techniques 

 Positive Self-talk

 Verbal Rehearsal

 Visual Rehearsal

 Students model and explain strategies and 
performance techniques

“When I am trying to solve a 
problem, I will use one of these 
techniques to practice my 
response ………”  

Presenter
Presentation Notes
Cheryl: Throughout the lessons, facilitators model the simple, but really effective techniques of positive self-talk, verbal rehearsal, and visual rehearsal. These are tools for coaching oneself through the metacognitive processes necessary to solve social problems and develop appropriate social behaviors. Often times, small-group discussions are used to encourage students to think deeply and problem-solve with each other. Then, when students are asked to explain their reasoning to their peers in class, they are learning to apply the modeling they have seen, as well as, to share their metacognitive tools with others. Dr. Sheinker will tell us more about the student performance techniques of positive self-talk, verbal rehearsal, and visual rehearsal. 
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What is Positive Self-Talk?

“I feel good about myself 
because …I know I can do 
this.”

 Set a positive expectation for 
performance.

 Reinforce positive self-perception 
through specific self-affirmations.

 Practice positive self-talk.

Presenter
Presentation Notes
Jan: Positive self-talk is a way for students to reinforce their own ability to carry out a course of action or decision. They remind themselves of their capabilities, rather than depending on others to encourage them. The students tell themselves, “I know I can do this.” “Stay on track.” “Don’t give up.” “Concentrate.” This kind of positive self-talk reinforces belief systems that emphasize the role of effort over fixed ability. They think: “With enough effort, I can do this.” 
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What is Verbal Rehearsal?

“When I am in that situation, I 
will say this …”

 Practice what you might say in a difficult 
situation.

 Create a framework for responding to 
others.

Presenter
Presentation Notes
Jan: Verbal rehearsal is a technique in which students rehearse what they will say and do in response to a given situation. They verbalize responses they plan to handle a situation or problem. For example, if encouraged to skip class by some of their peers, a student might practice saying “No, I need to stay up to date with my class work.”  Once the verbal rehearsal technique has been learned through practice, it can be used in many difficult situations in responding to others.   
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What is Visual Rehearsal?

“I can see myself speaking 
before the group.”

 See yourself doing something difficult.

 Practice the steps in doing the task by 
visualizing yourself doing each part.

Presenter
Presentation Notes
Jan: Students visually rehearse carrying out their course of action before the event in order to avoid missteps. We often hear of athletes and performers using visual rehearsal when faced with a challenging task. The technique involves breaking the steps down and visualizing yourself doing each part.   Dr. Holder, tell us about the metacognitive learning strategies facilitators model and students learn.
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Student Metacognitive 
Learning Strategies

Self-
Monitor

Self-
Evaluate

Self-
Correct

Self-
Direct

Do I know 
what I need 
to do to reach 
my goal—get 
what I 
want/need?

Am I following the 
correct procedure/ 
process/course of action?

Is my choice/ 
behavior 
correct (does it 
get me what I 
want/need)?

Do I know how 
to fix it when I 
mess up—it’s 
not working? 

Presenter
Presentation Notes
Cheryl: Certainly. This diagram represents the four metacognitive strategies that students learn in order to set and plan for realistic goals. As you look at the diagram, you will see that the arrows represent a process that is ongoing. The circles represent the metacognitive strategies of self-direction (“Do I know what I need to do to reach my goal or get what I want in a positive way?”), self-monitoring (“Am I following the correct procedure  to reach my goal?”)  , self-evaluation (“Is my behavior getting me what I want in positive results?”), and self-correction (“What do I do to fix it if what I am doing is not working?”). These four strategies form the student metacognitive learning process, but it is important to know that they are not necessarily sequential. In essence, these strategies become so interwoven that the sequence in which they are used varies with the situation. Through repetition and practice that’s provided in the program, students learn which strategies to select for a particular situation. These strategies form a scaffold for reaching self-regulation, which is our ultimate goal for students in the program. 
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Self-Evaluate

Self-Monitor

Self-Correct

Self-Direct

Self-Talk
Visual-

Rehearsal
Verbal-

Rehearsal

Metacognitive
questioning

Probing
Out loud 
Thinking
Modeling

Facilitator 
Metacognitive 

Teaching
Strategies

Student Metacognitive 
Learning Strategies

Student
Performance

Techniques

MASST-R
Conceptual Model

Presenter
Presentation Notes
Cheryl: This figure represents the conceptual model upon which MASST-R is based. All the teaching and learning strategies reinforce metacognitive skills in students. When the strategies are used together, students learn how to regulate their own behavior. They also learn to set and plan for goals in positive ways. Dr. Whetstone, tell us about some additional unique features of MASST-R.



21

Organization of Lessons

70 lessons are organized in five Modules within the skill clusters 
of Social and Emotional Learning (SEL)

Self-Awareness
Social-Awareness
Self-Management
Relationship Skills
Responsible Decision Making

Research synthesized by the Collaborative for Academic, Social, and Emotional 
Learning (CASEL) has shown that SEL is fundamental to children’s social and 
emotional development.  http://www.casel.org

Presenter
Presentation Notes
Patti: Thanks, Dr. Holder. Let’s take a look at the overall organization of MASST-R. There are 70 lessons in the five modules in the program, some of which will take more than one day to complete. The program is divided into the skill clusters of self-awareness, social awareness, self-management, relationship skills, and responsible decision-making that make up the organizational schema of Social and Emotional Learning, a process and initiative that is widely researched and used nationally and internationally in schools and community settings. 
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MASST-R provides

 Lessons for an entire school year

 Procedures for pre-assessments to determine 
 Students in need of instruction
 Skills for focused instruction

 Flexibility to use as a modified program by 
 Teaching only the skills students need
 Scheduling the lessons to best fit the student needs

 Procedures for data collection and post-assessments

Presenter
Presentation Notes
Patti: You can tell that MASST-R was written for educators and by educators.  The lessons can be spaced over the whole year, because social skill instruction is not an isolated activity. There are built-in procedures to identify student needs at the outset and to evaluate progress upon conclusion. Educators will appreciate that MASST-R is not a “canned” program — the facilitators have a great deal of flexibility to teach only the lessons that are needed, when they are appropriate to the school calendar.
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Optional MASST-R 
Training for Facilitators

On-site training prior to implementation
 Orientation to design of program  

 metacognitive framework
 Review of program features 
 Discussion of student selection and 

data collection 
 Direct teaching of metacognitive

techniques
 Opportunities to role-play
 Additional consultation as needed

Meeting Agenda 
 

 
 

Meeting Objectives 
 

1.  Understand the organization of the MASST-R Program. 
2.  Learn and practice the techniques and instructional strategies for teaching 

MASST-R. 
3.  Briefly discuss data collection for the MASST-R pilot study. 

 
 
 

9:00 – 9:15 Welcome, Introductions and Meeting Objectives 
           

9:15 – 9:30 Overview of the Program 
9:30 – 10:00 Practice Student Performance Techniques:  

Positive Self-Talk 
Verbal Rehearsal 
Visual Rehearsal 

10:00 – 
10:10 

Break 

10:10 – 
11:15 

Sample Lesson Practice 

11:15 – 
12:00 

Research Design 
Questions and Answers 

  

  

  
  
  

 

  
Metacognitive Approach 

to Social Skills Training-Revised 
(MASST-R) 

 
 

Presenter
Presentation Notes
Patti – Some facilitators will want to take advantage of the on-site training available.  This training would assist facilitators in taking full advantage of all the program has to offer and how the program can best meet the student needs.  Although the on-site training is not required, it is recommended as a best practice to improve implementation fidelity.


		

		Metacognitive Approach

to Social Skills Training-Revised

(MASST-R)

September 12, 2007



Cheryl Holder, Ed. D. 

Researcher & Trainer


cbholder@scottsboro.org


334-467-6967
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Facilitator’s Role in MASST-R

 Introduces the topics for discussion
 Sets up activities related to the topic
 Remains nondirective and nonjudgmental
 Facilitates discussions through

 Metacognitive questioning
 Probing 
 Out loud thinking
 Modeling 

 Maintains journal and data collection 

Presenter
Presentation Notes
Patti – Let’s talk about the job of the facilitator.  A facilitator can be anyone in the school or educational system who has a genuine concern for students and is willing to help students grow as individuals.  The role of facilitator can be challenging for some folks because their responsibility is to facilitate the learning and not direct it. For me, it is sometimes difficult to keep quiet when I want to tell the students what they “should” say or know. Instead, it’s important that I sometimes keep my mouth shut and let the students direct the learning.
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Use of Metacognitive 
Teaching and Learning Strategies

 Facilitator metacognitive teaching strategies of questioning, 
probing, out loud thinking, and modeling are embedded in the 
lessons.

 Student metacognitive learning strategies to self-direct, self-
monitor, self-evaluate, and self-correct are embedded in the 
lessons.

 Students are taught to practice and reaffirm the metacognitive
learning strategies through the performance techniques of 
positive self-talk, verbal rehearsal, and visual rehearsal.

Presenter
Presentation Notes
Patti – Both the facilitators and the students learn a few things in MASST-R.  The facilitator utilizes metacognitive teaching strategies, while the students use the metacognitive learning strategies.  These strategies are taught explicitly during the on-site training and are found throughout the program.
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Facilitator’s Manual

Provides:

 Background information 

 Metacognitive framework 

 Orientation to the program

Presenter
Presentation Notes
Patti – I think that you will find the facilitator’s manual to be a wealth of information.  Here you will find the research upon which the program is based as well as the information needed to get you started with the students.
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Advance Organizers

Provided for each 
module to
 Describe purpose 

and emphasis
 Define topics
 Bridge learning 

between modules
 Describe chapters in 

the module
Provided for each chapter to
• Describe purpose
• Define key terms
• Identify goals for the learner

Related website: http://www.cast.org/publications/ncac/ncac_go.html

Presenter
Presentation Notes
Patti –  To help you prepare for the lesson and minimize prep time, there are advance organizers at the beginning of each module and each chapter. These organizers outline the topics, key terms, the goals for the learner, and the bridge between modules.  Of course, you will find the purpose for each module or chapter. We’ve not forgotten the saying by Seneca: “If you do not know to which port you are sailing, no wind is favorable.”  We make sure the port is clearly spelled out and that you have your compass set due north!
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Lessons

 Use large font (14 pt.) for ease of 
readability

 Use materials that are few and 
provided or easily obtained 

 Are divided into step-by-step 
activities

 Begin with large-group 
instruction and move into small 
groups

 Include text boxes reinforcing 
metacognitive strategies used in 
lesson 

 Provide facilitator prompts for 
metacognitive examples

 Are connected and spiral within 
chapters

Presenter
Presentation Notes
Patti – I love the lesson format.  I like it because it is printed large enough that I can see it without breaking out my “granny glasses”!  I also like the clearly identified headings.  These headings are consistently used throughout the program. I know what to expect, I know where to look, and I know what to look for.
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Debriefing

 Occurs at the end of each lesson
 Provides a summary review
 Checks on what students have understood
 Prompts use of metacognitive skill to reflect on learning

Presenter
Presentation Notes
Patti – Often in teaching, we are so busy moving on to the next subject that we forget to do a little spot check.  Debriefing is designed to summarize and review the focus of the lesson.  It is another opportunity to hone the use of metacognitive skills and is a tool for progress monitoring. The debrief is one of my favorite parts of the program.
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Alerts

If at-risk behaviors occur during lessons
 Student seems to need more individual time; or 
 Level of the student’s revelations inappropriate to the group.

The facilitator 
 May provide individual time outside the social skills training; or 
 Arrange for another professional to provide that individual time.

Presenter
Presentation Notes
Patti – Before we go rushing off to the next class or faculty meeting, we want you as the facilitator to stop and think about what you may have uncovered.  As educators we are charged with protecting students at all times, so we don’t want to open a can of worms without helping the student sort them all out.  To help you, Alerts are indicated at the end of the lesson — sometimes it is a reminder that social skill training is tricky business — sometimes there are specific “look fors” to ensure that all your students are safe.
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 Most lessons have class 
work and homework 
extension in the form of 
graphic organizers.

 Some class work and 
homework are revisited over 
time in subsequent lessons to 
reinforce and note changes 
in beliefs and behaviors.

Graphic Organizers

Related website:  http://www.cast.org/publications/ncac/ncac_goudl.html

Presenter
Presentation Notes
Patti – We all know that good teaching requires some sort of practice.  The graphic organizers are linked to the lesson and carry the metacognitive theme of the program.  They provide the practice that is needed to generalize the skills taught in the lesson. Revisiting over time re-enforces changes in beliefs and behavior. 
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Facilitator’s Guide for 
Conducting the Lesson

Optional scripts for lessons for 
guidance on

— Class discussions
— Facilitator’s role in the 

discussions
— Role of metacognitive   

strategies highlighted in the 
lesson

Note:  This Guide is a model for conducting the lesson and is 
not meant to be used word-for-word. The Guide follows the 
same pattern in each lesson, so they serve as teaching 
prompts and help to ensure fidelity of instruction.

Presenter
Presentation Notes
Patti – As an added perk, there is a fully scripted facilitator’s guide for each and every lesson.  This is truly a “grab and go” curriculum with minimal additional preparation needed. The script gives the facilitator a detailed guide on how to convey the steps and model the metacognitive thinking — and how students should sound when they are acquiring these skills. The scripted lessons are a wonderful tool for facilitators new to the program and to maintain fidelity of implementation. 
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Student Journal

 To reflect on and monitor 
their own learning 

 To examine their own 
progress in acquiring critical 
metacognitive skills

 To document their own 
growth for their personal use 
and reinforcement by 
recording
 What they learned
 How they will use it
 What they need to practice 
 What they need to clarify

Presenter
Presentation Notes
Patti – We ask the students to keep a journal throughout the course of the program.  This affords students opportunities to think and process what they have learned or discussed.  Some students, who might be hesitant to speak out in the group, will find the journal a wonderful receptacle and tool for tracking their learning.
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Facilitator Journal

 To reflect on and monitor 
one’s own learning 

 To build expertise in using 
metacognitive skills 

 To increase expertise in 
modeling and prompting 
students’ use of 
metacognitive strategies 

 For a record of
 How the lesson went
 How you think you might 

do it better next time
 What needs follow-up

Presenter
Presentation Notes
Patti – Now don’t be thinking it’s only the students who learn through this process!  We believe in lifelong learning — so we have included a facilitator’s journal to help you, as the facilitator, learn and grow as well. This journal allows you to design your own form of progress monitoring and professional development.
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Class Diary

Class historian keeps record 
of: 

• What the large and small 
groups develop

for: 
• Continuity across lessons
• Observation, evaluation, and 

appreciation of progress.

Presenter
Presentation Notes
Patti – The class diary is designed to keep a record of what transpires within the group.  A class historian keeps a record that ensures seamless connections between lessons, chapters, and modules, and serves as a permanent record of the group’s progress.
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Lessons include a variety of activities

• Brainstorming
• Large- and small-group interactions
• Role-playing
• Videotaping
• Scripting
• Interviewing

Presenter
Presentation Notes
Patti -  You will not find the same activities for every lesson.  Instead, you will find a variety of activities specifically aligned with the content.  This ensures that students are provided with different ways to access and express their new skill.
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Scheduling of Lessons

Each lesson is approximately 40 minutes long.

Ideal Schedule
 Two to three lessons per week

Alternate Schedules 
 Designed to meet the needs of individual school or district

Presenter
Presentation Notes
Patti – Each lesson was designed to be approximately 40 minutes long.  Lessons that may require additional time have notations under the “Before you Begin” heading so that you know what to expect.  For growth to occur, we know that students must have opportunities between lessons to process the information but still have the lessons presented in a predictable schedule.You have probably heard enough from me…I’ll pass you back to Dr. Holder…
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How does MASST-R fit within the 
current school structures and initiatives?
 MASST-R is designed to be used as a stand-alone social skills curriculum 

or can be embedded within other current school structures and initiatives. 

 MASST-R can be used with Positive Behavior Supports (PBS), Character 
Education (CE), Social-Emotional Learning (SEL), and other school 
improvement initiatives.

 MASST-R can be used within the process of Response to Intervention 
(RTI). Components of RTI may be funded by Individuals with Disabilities 
Act (IDEA) 2004 and coordinated with activities funded by, and carried out 
under, the Elementary and Secondary Education Act (ESEA) Title I 
reauthorization, No Child Left Behind Act of 2001 
(http://www.ideapartnership.org; 
http://www.rti4success.org/edgov2/funding_presentation2.htm).

Objective 2

Presenter
Presentation Notes
Cheryl: Thanks, Dr. Whetstone. For me, the beauty of MASST-R is that it may be used as either a stand-alone program or with other school initiatives that you might already have in place. The content, scheduling, and student grouping flexibility available in MASST-R encourages its use with many other school initiatives including some you may be using such as Positive Behavior Supports, Character Education, and Social-Emotional Learning. For example, MASST-R can be used to implement one or more components of Response to Intervention. We know that many schools that are using the RTI process report declines in disciplinary referrals and referrals to special education. Also, in these strained economic times, it is nice to know that the components of RTI that support the efforts of IDEA 2004 may be funded by, and coordinated with, activities funded by No Child Left Behind. We have given you these two internet sources that you see on the slide where you can find more detailed information on these funding sources. 

http://www.ideapartnership.org/
http://www.rti4success.org/edgov2/funding_presentation2.htm


39

1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Tertiary Interventions
• Individual students
• Assessment-based

(i.e., diagnostic)
• Very frequent
• Progress monitoring 

Tertiary Interventions
• Individual Students
• Assessment-based

(i.e., Functional Behavior Assessment -
social skills instruction)

• Very frequent progress
monitoringSecondary Interventions

• Some students (at-risk)
• Small-group interventions

(i.e., focused academics)
• Some individualizing
• Frequent progress monitoring

Secondary Interventions
• Some students (at-risk)
• Small-group interventions

(i.e., social skills training) 
• Some individualizing
• Frequent progress monitoring

Universal Interventions
• All students
• Preventive, proactive
• Universal screenings
• Ensure instruction is 

aligned with standards in 
core content and  taught 
with fidelity.

Universal Interventions
All settings, all students
• Preventive, proactive
• Universal screenings
• Ensure discipline standards

(i.e., Student Code of 
Conduct, PBS rules, character
education, social-emotional
learning, other social skills programs) 
are aligned and taught/enforced
with fidelity. 

The Fit of MASST-R 
within Current School Initiatives

Academic Systems Behavioral Systems

Response to Intervention Framework

Presenter
Presentation Notes
Cheryl:  As you look at this RTI framework for instruction, pay close attention to the behavior systems on the right side. You can see that, at all three tiers of intervention, social skills play a big role in instruction. MASST-R can fills this role in each tier.
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Examples of Tiered Services 
for MASST-R

 At the universal level of Tier 1, preventative social skills training is provided.
Example: Module 3 - Self Management for all 9th  graders helps transition 
into high school. 

 Tier 2 contains provisions for small-group instruction in social skills for 
students needing more than preventative support.
Example: Module 5 - Responsible Decision-Making for students who are 
repeat offenders and/or in a long-term placement. 

 Tier 3 provides intensive instruction based on diagnostic assessments, 
including Functional Behavioral Assessments (FBA) that target social and 
behavioral skill needs of students. 
Example:  Complete MASST-R program, for middle school students with 
behavioral and/or emotional disabilities, emphasizing behaviors that are most 
troubling.

Presenter
Presentation Notes
Cheryl: On this slide, we have provided for you some examples of the uses of MASST-R within each tier.  MASST-R can be used in Tier 1 for universal application, Tier 2 for small-group intervention, and Tier 3 for  more individualized, intensive instruction.  As you can see, the flexibility of implementation and scheduling of MASST-R lessons allow for use at all tiers of instruction. Now, I’m going to turn you back over to Dr. Sheinker who will talk about the ongoing MASST-R research.
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MASST-R Research

 Current research is ongoing, using a mixed methods design, 
both quantitative and qualitative research. 

 Purposeful sampling is used to match intervention participants 
with individuals who are similar on a range of characteristics 
to estimate effects of interventions. 

 Three years of data, using successive cross-sectional 
populations, show promising trends. 

 BASC-2 SRP improvements in experimental groups over control 
groups for Locus of Control

 BASC-2 TRS improvements in experimental groups over control 
groups for school problems, adaptive skills, and conduct problems 

 Current research project - patti.whetstone@wku.org

Presenter
Presentation Notes
Jan – Over the past 3 years, Dr. Holder and Dr. Whetstone have conducted quantitative and qualitative research on the MASST-R. The BASC-2 has been administered to facilitators and students at the beginning and end of each study period. Qualitative instruments such as interviews, surveys, and observations have also been used. Students noted improvement in Locus of Control, while teachers noted much broader improvement in these students — for fewer school and conduct problems, and improved adaptive skills. As part of our ongoing research in metacognition social skills, Dr. Whetstone is continuing this research through Western Kentucky University.  You can contact her at patti.whetstone@wku.org. 

mailto:patti.whetstone@wku.org
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What measures does MASST-R use to 
assure instruction validity?

 The program uses a protocol that emphasizes formative 
assessment, frequent progress monitoring, and informal 
assessments relevant to the curriculum. Research has 
consistently supported these as critical aspects of instruction, 
and all were found to be effective interventions to improve 
student learning (Fuchs & Fuchs, 1986; Shapiro, 1992; 
Shapiro & Ager, 1992). 

Source: www.nasponline.org/publications/cq/cq345rti_burns.aspx

 In addition, the program provides guidance for fidelity of 
implementation (Facilitator’s Manual and Guide for 
Conducting the Lesson) that can be evaluated through 
reporting or observational measures (Facilitator Feedback and 
Site Observation records).

Presenter
Presentation Notes
Jan – Research on intervention effectiveness has consistently emphasized the need to monitor and adjust instruction and to maintain fidelity in implementing programs. MASST-R incorporates formative assessment and frequent progress monitoring throughout the program. And, lest we drift as facilitators from the intent of the program, MASST-R incorporates facilitator guides for each and every lesson. 

http://www.nasponline.org/publications/cq/cq345rti_burns.aspx


43

MASST-R Expectations

Your expectations of what students can do and what they 
will accept create a self-fulfilling prophecy. 

“We cannot direct the wind, but we can adjust the sails.”
Unknown

Presenter
Presentation Notes
Jan – We have designed the MASST-R to maximize students’ success by giving facilitators the tools to help students acquire the metacognitive skills they need to control their own behavior and learning. Ultimately our expectations, as much as our skills, will have everything to do with how successful our students are.
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For more information about MASST-R

Contact 
Dr. Jan Sheinker at Sheinker Educational Services, Inc.
E-mail: jansheinker@gmail.com
Call: 575.834.0223 for questions or to order
Mail: P.O. Box 420, Jemez Springs, NM 87025

See our website
www.seslearningsystems.com

Metacognitive Approach to Social Skills Training – Revised Strand A (2008)
 Length (PP): 700+
 Format: CD or Loose-leaf  Binder
 ISBN

 Loose-leaf  Binder   ISBN #: 978-0-615-19107-2
 CD ISBN #: 978-0-615-19108-9

Presenter
Presentation Notes
Jan – we would like to take the last few minutes to answer some of your questions about the MASST-R and what we have talked about today. We are planning future Webinars to go into greater depth on specific aspects of the program. But we will answer what questions we can now.

mailto:jansheinker@gmail.com
http://www.seslearningsystems.com/
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Join us in the future

Stay tuned for future MASST-R Webinars presented by SES and 
hosted by Edvantia

Join Dr. Whetstone for an interactive session on MASST-R at the 

National Council for Exceptional Children 
2010 Convention and Expo 

April 21-24 at 
Gaylord Opryland 

Nashville, TN

Presenter
Presentation Notes
Jan – In future webinars we will be look at aspects of metacognition and MASST-R in greater depth based on feedback from today’s webinar. Also, Dr. Whetstone will be presenting an interactive session on MASST-R at the National CEC Conference next April.
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Presenter
Presentation Notes
Jan – We have provided a list of references on the next slides as supporting reading for those who are interested in related articles. Please e-mail us concerning what topics you would like us to discuss in greater depth in our future Webinars. Thank you for joining us. 

http://www.ncset.org/publications/viewdesc.asp?id=1749
http://www.ideapartnership.org/
http://www.cec.sped.org/
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Presenter
Presentation Notes
Jan – We’ve also provided some related reading that the authors have written. Mr. Davis, can you explain to our listeners how to get into the queue to ask questions.
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Questions & Answers

Join the queue by dialing *1 on your phone.
We’ll answer calls in order— first come, first served.

Objective 3

Presenter
Presentation Notes
Jan – We have some polling questions to get us started. Nathan would explain how listeners can get into the queue. What is our first question? 
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SES is a publisher of educational materials and provider of 
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